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PS3.c.h: Power in government: Evaluate the structure and functions of governments
at the local, state, tribal, national, and global levels. Evaluate the purpose of political
institutions at the local, state, tribal, national, global, and supranational or non-
government organization (NGO) levels distinguishing their roles, powers, and
limitations.

SS.PS4.a.h Create arguments by researching and interpreting claims and
counterclaims.

SS.Ingl.a.h Frame researchable, complex, and open-ended questions, integrating
multiple social studies strands that call for investigation.

SS.BH2.a.h Investigate how language and culture can unify a group of people.
Evaluate the factors that contribute to cooperation and conflict among peoples of a
country and the world (e.g., language, religion, culture, race, ethnicity, gender,
social or financial inequity, political beliefs, access to resources, economics,
environment).

SS.BH3.a.h Analyze the means by and extent to which groups and institutions can
influence people, events, and cultures in both historical and contemporary settings.
Become critically aware of ethnocentrism, its manifestations, and consequences in a
world that is increasingly interconnected.

SS.Hist1.b.h Evaluate multiple events from different perspectives using primary and
secondary sources and analyze intended and unintended effects from both long-
and short-term perspectives. Evaluate how different groups and individuals
contributed to the effect.

SS.Hist3.b.h Evaluate historical perspectives to create arguments with evidence
concerning current events.

SS.Hist3.c.h Evaluate and justify predictions of potential outcomes of current events
based on the past.

SS.PS2.a.h Critique the struggle for suffrage and citizenship since the founding
period. Analyze the constitutional tension between protecting individual rights and
promoting the general welfare and security of the country, as well as between
majority rule and minority rights. Assess the impact of individuals, groups, and
movements on the development of civil rights.



https://www.youtube.com/watch?v=M_HsXzPpYCg

Day Two

Danger of A Single Story

Show SlideShow on Transcending Stories.

Transcending Single Stories: Lesson Plan is linked from Facing History.Org
Learning Objective:

To recognise that it is a natural and common human behaviour to group the
people and things we encounter in the world into categories, but that
sometimes these categories become “single stories” that give us incomplete
and simplistic understandings of the identities of others.

Give students a few minutes to write in their notebooks in response to the
four questions on the Slide Show; Slide 4.

After students have finished writing, ask if any volunteers wish to share.
Then move on to the next activity.

Vocabulary: Stereotype

Inform students that to help them reflect on their understanding of
stereotypes, they will create a Concept Map, a visual representation of the
word using words, ideas, phrases, the space on the page, lines, arrows, and
questions.

Lead students through the steps of the Concept Map teaching strategy, first
generating a list of words, phrases, and ideas they associate with
stereotypes, and then representing the relationship between their ideas on
the page using spacing, lines, arrows, colour, and sizing.

Next, have students share their concept maps in a Think, Pair, Share activity.

Invite them to revise their maps by adding new information they learned
from their “pair, shares” that extends or challenges their thinking.

You might then facilitate a discussion in which students share ideas from
their maps for you to add to a class concept map that you hang in the room,
refer back to over the course of this scheme of work, and modify as their
thinking about stereotyping develops.

Explain the relationship between stereotype, prejudice, and discrimination
(See Lesson 2: Overview for details) and have students add these terms to
their concept maps. Instruct them to think about where they want to place



https://www.amnesty.org.uk/universal-declaration-human-rights-pictures
https://www.facinghistory.org/resource-library/standing-democracy/transcending-single-stories
https://docs.google.com/presentation/d/1W7o6KOMCjISku29gvZYn2NfMMB0TbnNSkMwYEAHSp8Y/edit#slide=id.gc580a216fd_2_99
https://www.facinghistory.org/resource-library/teaching-strategies/concept-maps-generate-sort-connect-elaborate
https://www.facinghistory.org/resource-library/teaching-strategies/think-pair-share
https://www.facinghistory.org/resource-library/standing-democracy/transcending-single-stories

each term and how they can use arrows, symbols, and words to help show
the relationship to stereotype.

Then ask students to share their ideas about where they placed prejudice
and discrimination and how they connected these ideas to the other
concepts on their maps.

Political Cartoon Analysis

Project or hand out Gary Trudeau’s cartoon Street Calculus and discuss
students’ first impressions of the image by asking the following questions:
What’s happening in this image?

What do you notice about what each person is thinking in his thought
bubble?

Six Questions on Stereotypes

. Where do stereotypes come from?

. What stereotypes do the two men in “Street Calculus” have about
the group the other one belongs to?

. When, if ever, can stereotypes be harmless or even helpful?

. What does “Street Calculus” suggest about how stereotypes might
impact the way we see ourselves and the way we see others?

4 . When do stereotypes become harmful?

. How might stereotypes impact the choices we make?

Next, connect the discussion of Street Calculus to stereotyping by asking
students to reflect on the role stereotypes play in our society and in their
own experiences.

This step can be done in a class discussion or as a journal response.
Alternatively, you might have students first reflect in their journals and then
discuss their ideas as a class.

Use one or more of the questions to prompt reflection and discussion.

Day Three Transcending Single Stories: Taken from www. facinghistory.org

Learning Objective:

To recognise that it is a natural and common human behaviour to group the
people and things we encounter in the world into categories, but that



https://www.facinghistory.org/resource-library/image/street-calculus
https://www.facinghistory.org/resource-library/image/street-calculus
https://docs.google.com/presentation/d/1W7o6KOMCjISku29gvZYn2NfMMB0TbnNSkMwYEAHSp8Y/edit#slide=id.gc580a216fd_2_252



https://www.facinghistory.org/resource-library/image/street-calculus
https://www.facinghistory.org/sites/default/files/Danger_Single_Story_Guide.pdf
https://www.facinghistory.org/resource-library/video/danger-single-story
https://www.facinghistory.org/holocaust-and-human-behavior/chapter-1/danger-single-story
https://www.facinghistory.org/resource-library/teaching-strategies/identity-charts

Day Four

Why Little Things Are Big From the website: www.facinghistory.org
Learning Objective

To examine the relationship between identity, the “single stories” we may
hold of others and others of us, and choices, in order to draw conclusions
about how labels can lead to false assumptions that, in turn, can impact our
decision-making process.

Explain to students that today they will be thinking about the ways in which



https://www.facinghistory.org/resource-library/teaching-strategies/concentric-circles
https://docs.google.com/presentation/d/1l6ji74wjWMzolc1DlurOgfmfuWv9rn0mEsQaDozvtcw/edit#slide=id.gc57bf251dc_2_157

the “single stories” we may have for others, and assume they have for us,
can impact the choices we make.
Ask students to respond in their notebooks to the prompts.

1. How did you feel?
2. How did you respond?

3. What other options did you have?
Make sure you have read Notes to Teachers: Breaking “Little Things Are Big”
into Sections before teaching this activity.
Read aloud Little Things Are Big, stopping on page two at “It was a long
minute.”
Alternatively, you can watch Little Things Are Big, pausing the video at 02:14
“I hesitated.”
Identity Charts
Have students work with a partner to create identity charts for Colén and
the woman. Then have each pair combine with another pair of students to
create a group of four. They should compare their charts, adding new
information that arises during the discussion.
Alternatively, have students count off by 2 and then instruct the 1s to create
an identity chart for Colén and the 2s to create an identity chart for the
woman. Then have students Think, Pair, Share with someone who created a
chart for the other character.
Pair Share Partner Discussion
Divide the class into small groups to discuss the Connection questions from
Little Things Are Big
What was Jesus Coldn’s dilemma on the train? What were the different
factors he was weighing in his mind?

What was at stake in Coldn’s decision? How did he feel about his choice
afterwards?

Why do you think he wrote this story? Why do you think Coldn titled his
essay “Little Things Are Big”?

Create a different ending to the story. What do you think Colén might have
done? How do you think the woman might have responded to the action
you have imagined for Colon? Describe the effect of that action on Colén.

Class Discussion

You can have groups discuss all five questions or assign one question from
1-3 to each group and have them present their ideas to the class. All of the
groups should discuss questions 4-5.

After they have finished discussing the questions, facilitate a brief class
discussion where groups share the new endings they created for the story
(connection question #4), as well as any other insights or questions about



https://www.facinghistory.org/resource-library/standing-democracy/why-little-things-are-big
https://www.facinghistory.org/resource-library/standing-democracy/why-little-things-are-big
https://www.facinghistory.org/holocaust-and-human-behavior/chapter-1/little-things-are-big
https://www.facinghistory.org/holocaust-and-human-behavior/chapter-1/little-things-are-big
https://www.facinghistory.org/resource-library/teaching-strategies/identity-charts
https://www.facinghistory.org/resource-library/teaching-strategies/think-pair-share
https://www.facinghistory.org/resource-library/teaching-strategies/think-pair-share
https://www.facinghistory.org/holocaust-and-human-behavior/chapter-1/little-things-are-big

“Little Things Are Big.”

To what extent does our identity shape the choices available to us and the
choices we make?

How does “Little Things Are Big” help you answer this question?
How do “The Danger of a ‘Single Story” help you answer this question?

How do your own experiences help you answer this question?

Closing

To help students make personal connections between Jesus Colén’s
experiences in “Little Things Are Big” and their own lives, they will spend
some time reflecting on three questions in their notebooks.

Ask students to respond to the questions and let them know that they will
not be sharing what they write with their peers.



https://docs.google.com/presentation/d/1BYR6qzy9foR-Bz1a7sz4ealtqklCLAvUZ2QeBrdJzv8/edit#slide=id.gc583e407ab_2_81
https://www.facinghistory.org/resource-library/video/class-divided
https://www.facinghistory.org/resource-library/standing-democracy/when-differences-matter
https://www.facinghistory.org/sites/default/files/A_Class_Divided_Viewing_Guide.pdf
https://www.facinghistory.org/sites/default/files/A_Class_Divided_Viewing_Guide.pdf

Defining Human Rights From the website: www.facinghistory.org

Learning Objectives

To create a working definition for “a right” and then compare and contrast it
to UNESCO’s 1947 definition.

To record information about Eleanor Roosevelt’s inspiration behind, and role
in, the creation of the Universal Declaration of Human Rights.

To identify three universal human rights and explain their importance.

What is a Right?

For this journal entry, students will respond to a series of questions about



https://www.facinghistory.org/resource-library/video/class-divided
https://www.facinghistory.org/resource-library/standing-democracy/when-differences-matter
https://docs.google.com/presentation/d/1Yg9gVAfueP99nW0rORhNDaIw5T3fqVJvXsXEeH_soe0/edit#slide=id.gc57b6fc475_2_132
https://www.facinghistory.org/resource-library/teaching-strategies/exit-cards

their rights.

Reveal the questions one at a time so students have a chance to think and
write about each one before seeing the next question.

After they have answered all five questions in writing, ask students to
debrief in a Think, Pair, Share, adding ideas to their “What is a right?”
response if they agree with something their partner wrote that they didn’t
think about at the time.

Project the following definition of right and explain to students that the
United Nations Economic and Social Committee (UNESCO), a United Nations
agency, was founded in 1946 to advance “. .. peace and security by
promoting collaboration among the nations through education, science, and
culture in order to further universal respect for justice, for the rule of law
and for human rights and fundamental freedoms.” In 1947, UNESCO defined
a right as: . .. condition of living, without which. .. men cannot give the best
of themselves as active members of the community because they are
deprived of the means to fulfill themselves as human beings.

Ask students to work in small groups to answer the questions (next slide)
about the UNESCO definition of a right.

Questions:

1. In what ways is the UNESCO definition similar to and different from
your working definition of right?

2. Do you think the UNESCO definition is too broad, too narrow, or just
right?

3. If the United Nations asked your group to provide them with
feedback about UNESCOQ’s definition of a right, what would you
suggest?

4. What are three rights that you group unanimously believes are
“universal” - that apply to all people from every cultural and political
background?

S. Why are these rights important to everyone regardless of age,
gender, geography, history, politics, religion, etc.?

Eleanor Roosevelt:
Tell students that they will now watch a video to learn about the process by
which the Universal Declaration of Human Rights was drafted by
representatives of nine countries in the United Nations, who also grappled
with the question of what is a right and what rights should belong to every
human being on earth.
Have students take out their journals for the 3-2-1 response.
Play the video Fundamental Freedoms: Eleanor Roosevelt, the Holocaust,
and the Universal Declaration of Human Rights (09:15).
Pause the video 2-3 times so students can capture what they learned in a 3-
2-1 response in their journals without missing any of the images that help
tell the story of the historical events leading to the creation of the UDHR.
Exit Card:



https://www.facinghistory.org/resource-library/teaching-strategies/think-pair-share
https://www.facinghistory.org/resource-library/teaching-strategies/3-2-1
https://www.facinghistory.org/resource-library/video/fundamental-freedoms-eleanor-roosevelt-holocaust-and-universal-declaration?backlink=https://www.facinghistory.org/universal-declaration-human-rights
https://www.facinghistory.org/resource-library/video/fundamental-freedoms-eleanor-roosevelt-holocaust-and-universal-declaration?backlink=https://www.facinghistory.org/universal-declaration-human-rights
https://www.facinghistory.org/resource-library/teaching-strategies/3-2-1
https://www.facinghistory.org/resource-library/teaching-strategies/3-2-1

. Who is responsible for protecting people’s fundamental rights?

. What responsibility do individuals have to ensure that everyone’s
rights are protected? What makes you say that?

3 . What responsibility do governments have to ensure that everyone’s
rights are protected? What makes you say that?

. Who should be included in a country’s universe of obligation?
Anyone in the country at a given time? Residents of the country?
Citizens of the country?

Ask students to respond to the questions on an exit card that they will
submit at the end of the lesson.

Let them know that they will be revisiting these ideas in the next lesson,
which focuses on the Universal Declaration of Human Rights.

Universal Rights Document

Have students use the above document to reference the Universal Rights
that were founded and passed in 1948.



https://www.facinghistory.org/resource-library/teaching-strategies/exit-cards
https://docs.google.com/document/d/11U_8XPCXbYrXHI7dX7lx1mYy2G4tNlC03ruCrA6XNUo/edit

Day 8

Learning Objective: Students will investigate if there is a human rights
violation happening in Russia with the treatment of Alexey Navalny by
Vladimir Putin.

Focus Lesson: Students will identify who Vladimir Putin is and how he came
to rule in Russia. The students will investigate how Putin treats people to
gain power and how this can lead to human rights violations.

Jigsaw Learning: In groups of three-four, assign each group a topic from the
Britannica article and have students create a poster with the following
information:

1. Notes from the topic

2. Summary of the notes in paragraph form

3. Key vocabulary, people, places and their significance defined

4. Three review questions to ask class after presenting

5. A picture to represent the information.
Students will share their information and the class will take notes on the
information presented.
Quiz will be given at the end of presentations allowing students to use their
notes as a reward.
Vladimir Putin article from Encyclopedia Britannica

Day 10

Learning Objective:Students will watch a Frontline Video on Putin and his
rule over Russia.
Focus Lesson:



https://www.britannica.com/biography/Vladimir-Putin
https://www.bloomberg.com/news/articles/2021-01-15/putin-poison-and-the-importance-of-alexey-navalny-quicktake
https://www.bloomberg.com/news/articles/2021-01-15/putin-poison-and-the-importance-of-alexey-navalny-quicktake
https://time.com/5934092/navalny-putin-palace-investigation/
https://www.9news.com.au/world/putins-palace-documentary-denied-by-russian-president-after-millions-of-views/16699397-f2b1-45f6-aec4-f89a73e46152
https://docs.google.com/document/d/1rMB3q8oGVqlX6O9M3cN2CWw8Vm1NrZ1reMAb5RnqSAo/edit
https://docs.google.com/document/d/1rMB3q8oGVqlX6O9M3cN2CWw8Vm1NrZ1reMAb5RnqSAo/edit
https://docs.google.com/document/d/1rMB3q8oGVqlX6O9M3cN2CWw8Vm1NrZ1reMAb5RnqSAo/edit

Putin’s Way, Frontline Video

Hand out Worksheet for students to fill in as they watch the video.
After watching the video, have students share their answers with a peer
partner.

Independent Practice:

Write a reflection on Putin’s Way, Frontline Video.

Share reflections with classmates and discuss.

Day 12

Learning Objectives: What is the political history of Myanmar (Burma)? What
bearing does it have on the present state of affairs?

® Why has the military in Myanmar seized power?
® What has happened as a result of the military coup on Feb. 1st?

® What do the protestors want, and what tools are they using to
undermine the military regime?

® What is civil disobedience and how might it affect change in Myanmar?
® How are the protests in Myanmar similar and different to others taking
place in Southeast Asia in the last year?
® \What human rights violations have occurred because of the coup
and how have these violations impacted the citizens?
3,2,1: Go over questions from the exit slips handed in yesterday and review
facts that were learned and the students found interesting.



https://www.pbs.org/wgbh/frontline/film/putins-way/
https://docs.google.com/document/d/1GpcX6d2YVge1wR0h_mEevbfTXToZ9NjIb7j_T9-eAbw/edit
https://docs.google.com/document/d/11atPPKYQW6UqSbvRA56raqVHf6vpisYSeTML2-MNnmA/edit
https://www.nytimes.com/article/myanmar-news-protests-coup.html
https://docs.google.com/document/d/1k4KsgN4XDsnoiSs4qKPcl9vjrjlNtkdroUryxtvjoOA/edit
https://classroomlaw.org/resources/myanmar-coup/
https://docs.google.com/document/d/1FMwPAnu5zAySb89C3R_XCmhExcxiGnhweN0WifbER5c/edit

Timeline: Students will continue to work on the Timeline assigned in class
yesterday.

Day 15 Present Human Rights Topics to Class. Students will present their topics to
class.
Human Rights Organizer Students should fill out this organizer as their
classmates present.



https://docs.google.com/document/d/1FMwPAnu5zAySb89C3R_XCmhExcxiGnhweN0WifbER5c/edit
https://docs.google.com/document/d/14LUf47TeIKe1Z_LDWmg80zE4fMXOvLCvHFInDeoYL6k/edit
https://docs.google.com/document/d/1TCWceBpSBXkcR6FE4FC9fISWoSlzCe95thfGmAoSn68/edit

